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Pupil premium strategy statement                

Black font – 2021/22 

Red Font – 2022/23 updates 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils. It outlines our pupil premium 

strategy, how we intend to spend the funding in this academic year and the effect that 

last year’s spending of pupil premium had within our school.  

 

School overview 

Detail Data 

School name Beaumont Primary School 

Number of pupils in school  218 

Proportion (%) of pupil premium eligible pupils 15%  

16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022, 2022/2023, 
2023/2024 

Date this statement was published December 2021 

November 2022 

Date/s of reviews 

Date/s on which it will be reviewed 

Oct 2022 √  

Oct 2023 

Oct 2024,  

Statement authorised by Anne Morrell, Head 
teacher 

Pupil premium lead Catherine Donohue 

Governor / Trustee lead Marion Hampton  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£48,385 

£ 53,600 

Recovery premium funding allocation this academic year 
£4,785 

£4,930 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£53,170 

£58,530 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Beaumont Primary school, our intention is that all pupils, irrespective of their 

background or the challenges they face, make good progress and achieve high 

attainment across all subject areas. The focus of our pupil premium strategy is to 

support disadvantaged pupils to achieve that goal, including progress for those who 

are already high attainers.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted are to… 

 Ensure disadvantaged pupils are challenged in the work that they’re set. Con-

tinue to ensure that all pupils, irrespective of backgrounds are provided with 

every opportunity to succeed – ‘no glass ceiling’.  

 Act early to intervene at the point need is identified 

 Adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 

 Continue to support our pupils’ cultural capital so that we are successful in clos-

ing the gap socially as well as we are academically. 

 Ensure all pupils are able to read fluently and with good understanding. From 

learning to read, the pupils see the purpose of reading to learn and understand-

ing reading as a tool for finding out information as well as reading for pleasure 

and enjoyment.  

 Promote social and emotional wellbeing and enable pupils to develop resilience 

and self-regulation.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Missed personalised learning - Pre lockdown, interventions were in 
place across the lower and upper school including: bespoke personal-
ised learning provision, daily reading support, phonics groups, maths 
and writing boosters and spelling programmes. Due to Covid-19 and the 
two subsequent school closures pupils were unable to access this provi-
sion in the same way. 

2 Pupils and their families have social & emotional difficulties, including 
medical and mental health issues. Compared to their peers, a dispro-
portionate number of disadvantaged children face challenges and diffi-
culties that can negatively affect the resilience and confidence they 
need to support their learning and progress. 

3 Attendance and punctuality rates for some pupils eligible for PP can be a 
cause for concern. We know that poor attendance, and particularly per-
sistent absence (pupils who are missing 10% of sessions or more), is 
one of the biggest barriers to success at school. 

4 Observations and discussions with pupils indicate underdeveloped oral 
language skills and vocabulary gaps among some of our disadvantaged 
pupils which impacts on their ability to communicate effectively and with 
confidence.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan 

(July 2024), and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils 
will meet or exceed the 
national expectations 
for reading writing 
maths at the end of 
KS1 and KS2 

KS1 and KS2 SATS results in reading, writing and maths 
show that the performance of disadvantaged pupils is 
similar to that of non-disadvantaged pupils.  

 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing demonstrated by: 

 qualitative data from pupil voice, parent surveys and 
teacher observations 

 high level of participation in enrichment activities, partic-
ularly among disadvantaged pupils     
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Disadvantaged pupils 
will match or exceed 
national attendance 
averages for non-
disadvantaged pupils 

Sustained high attendance demonstrated by: 

The overall attendance rate for all pupils being 96%+ (apart 
from those exempt due to exceptional circumstances) 

Improved oral 
language skills and 
vocabulary among 
disadvantaged pupils.  

Assessments and observations indicate a good level of oral 
language among disadvantaged pupils. This is evident 
when triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing forma-
tive assessment. 

 

Activity in this academic year 
 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 
 

As required from the 2022/2023 academic year, all of our activities fall under one or more 

of the approaches listed below… 

 High Quality Teaching 

 Targeted Academic Support 

 Wider Strategies 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £10,000 £8,530 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Programme of continuing 
professional development for 
staff focusing on developing 
Quality First Teaching, teacher 
partnerships, INSET, staff 
meetings. This includes 
accessing training from specialist 
schools to support teachers with 
developing an inclusive learning 
environment.  

Research indicates that high quality 
teaching can narrow the disadvantage 
gap. 

https://educationendowmentfoundation.or
g.uk/education-evidence/guidance-
reports/effective-professional-
development?utm_source=/education-
evidence/guidance-reports/effective-
professional-
development&utm_medium=search&utm
_campaign=site_searchh&search_term 

1, 2, 4  

Purchase TA training with a 
SALT therapist.  

There is a strong evidence base that sug-
gests oral language interventions, includ-
ing dialogic activities such as high-quality 
classroom discussion, are inexpensive to 
implement with high impacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Founda-
tion | EEF 

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Improve the quality of emotional 
wellbeing and mental health 
teaching and learning through 
staff training and professional de-
velopment. Training for a mem-
ber of SLT to attend a senior 
mental health lead training 
course.  

Improve the quality of Relation-
ships, Sex and Health Education 
(RSHE) teaching and learning 
through staff training and profes-
sional development.    
practices and supported by pro-
fessional development and train-
ing for staff. 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour and 
relationships with peers): 

EEF_Social_and_Emotional_Learning.pd
f(educationendowmentfoundation.org.uk) 

1, 2, 3, 4 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £30,000 £35,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments 
(including the FFT Reading 
Assessment Programme)  

 

 

 

Training for staff to ensure 
assessments are 
interpreted and 
administered correctly. 

 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of 
each pupil to help ensure they receive the 
correct additional support through interventions 
or teacher instruction: 

FFT's Reading Assessment Programme is a 
simple and effective online assessment pro-
gramme designed to highlight strengths and 
identify areas of weakness in children's key 
reading skills. This information informs planning 
and helps to pinpoint the reading skills that need 
development, whether through catch-up inter-
vention or whole-class teaching. Thereby 'plug-
ging those gaps' and securing children's reading 
skills as they move through their primary school 
journey. 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 2, 4 

Embedding dialogic activi-
ties across the school cur-
riculum. These can support 
pupils to articulate key 
ideas, consolidate under-
standing and extend vo-
cabulary. This will include 
pre-teaching of specific vo-

There is a strong evidence base that suggests 
oral language interventions, including dialogic 
activities such as high-quality classroom dis-
cussion, are inexpensive to implement with 
high impacts on reading: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

1, 4 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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cabulary, modelling of pro-
nouncing specific words, 
and small group work. 

Purchase of a SALT 
programme to improve 
listening, narrative and 
vocabulary skills for 
disadvantaged pupils who 
have relatively low spoken 
language skills. 
Purchasing sessions with 
a SALT therapist to work 
one to one with identified 
pupils. 

Oral language interventions can have a positive 
impact on pupils’ language skills. Approaches 
that focus on speaking, listening and a 
combination of the two show positive impacts 
on attainment: 

 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

1, 4 

Purchase of a DfE 
validated Systematic 
Synthetic Phonics 
programme resources to 
supplement scheme to 
secure stronger phonics 
teaching for all pupils. 

Additional phonics 
sessions targeted at 
disadvantaged pupils who 
require further phonics 
support.  

Interventions to support 
children who are struggling 
with comprehension. 
These interventions will 
focus on children being 
given the opportunities to 
answer a range of different 
styles of questions, i.e. 
retrieval, vocabulary, 
inference and deduction. 

 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular sessions. 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

Phonics approaches have a strong evidence 
base indicating a positive impact on pupils, 
particularly from disadvantaged backgrounds.  

 

1 

1:1, small group provision 
for identified groups with 
an intervention teacher to 
close gaps and / or 
accelerate progress  

Tuition targeted at specific needs and 
knowledge gaps can be an effective method to 
support low attaining pupils and pupils falling 
behind. It can also be used as a more general 
strategy to ensure effective progress, or to 
teach challenging topics or skills.  

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

Teaching assistants can provide a large 
positive impact on learner outcomes 

https://educationendowmentfoundation.org.uk/e
ducation-evidence/teaching-learning-
toolkit/teaching-assistant-interventions 

1 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £13,170 £15,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole staff training on promoting 
emotional well-being and good mental 
health introduce Zones of Regulation. 

 

 

 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

EEF_Social_and_Emotional_Lear
ning.pdf(educationendowmentfoun
dation.org.uk) 

2, 3 

Well-being, Nurture and Support Mentor 
in school to work with pupils who require 
support with their emotional well-being 
and mental health. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

EEF_Social_and_Emotional_Lear
ning.pdf(educationendowmentfoun
dation.org.uk) 

2, 3 

Embedding principles of good practice 
set out in the DfE’s Improving School 
Attendance advice. 

Assemblies to promote good 
attendance. 

Adopt OFSTED’s advice of Listen, 
understand, empathise and support – but 
do not tolerate 

This will involve training and release 
time for staff to develop and implement 
new procedures.  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

https://www.gov.uk/government/pu
blications/securing-good-
attendance-and-tackling-
persistent-absence/securing-
good-attendance-and-tackling-
persistent-absence 

3 

Recruiting an Educational Welfare 
Officer for identified pupils 

An education welfare officer will 
work with the school and family of 
a pupil/s whose education is being 
affected by irregular attendance or 
absence from school. Their aim is 
to make sure that pupils get the 
best possible education. 

https://www.gov.uk/government/pu
blications/securing-good-
attendance-and-tackling-
persistent-absence/securing-
good-attendance-and-tackling-
persistent-absence 

2, 3 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
https://www.gov.uk/government/publications/securing-good-attendance-and-tackling-persistent-absence/securing-good-attendance-and-tackling-persistent-absence
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Identified children work with a drama 
therapist 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later 
life (e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

EEF_Social_and_Emotional_Lear
ning.pdf(educationendowmentfoun
dation.org.uk) 

2,3 

Ensure that extra-curricular activities 
are accessible to all pupils, including 
subsiding (up to 50%) for children in 
receipt of ‘pupil premium plus’ to attend 
‘school run’ after school clubs. Where 
this concerns a ‘Child Looked After’, 
requests for funding will be made to the 
Virtual School. 

In addition to this, the school will 
endeavour to mitigate financial 
constraints being a barrier to attending 
clubs, by providing support on an 
individual’s needs basis.    

Physical activity has important 
benefits in terms of health, 
wellbeing and physical 
development. There are wider 
benefits from regular physical 
activity in terms of physical 
development, health and 
wellbeing as well as other 
potential benefits have been 
reported such as improved 
attendance. 

https://educationendowmentfound
ation.org.uk/education-
evidence/teaching-learning-
toolkit/physical-activity 

Arts participation approaches can 
have appositive impact on 
academic outcomes in other areas 
of the curriculum.  

https://educationendowmentfounda
tion.org.uk/education-
evidence/teaching-learning-
toolkit/arts-participation 

2,3 

 

Total budgeted cost: £53,170 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 

to 2021 academic year. 

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was similar to that of non-disadvantaged pupils. This is apart from the 

Year 1 cohort (2020-21) where 50% of the PPG pupils did not meet the expected 

standards in reading, writing and maths. However, each pupil is equivalent to 25%; if 

just one PP pupil leaves or one joins the school, the percentages change significantly.  

Our assessment of the reasons for this outcome for the Year 1 cohort points primarily 

to the Covid-19 impact, (which disrupted all our subject areas to varying degrees). The 

Year 1 cohort of 2020-21 had significant disruptions to their first two years at primary 

school and like other schools across the country, the progress of these very young pu-

pils was hindered. Interventions are in pace to close the gaps for these identified pu-

pils.  

The impact of Covid-19 was mitigated by our resolution to maintain a high -quality cur-

riculum, including during periods of partial closure, which was aided by use of online re-

sources and the teachers delivering live lessons through the Google classroom plat-

form. Pupils who were deemed vulnerable were invited to attend school in person and 

were offered the loan of a laptop device.  

By providing additional support to meet individual needs (small groups to close aca-

demic gaps or challenge high attainers, providing emotional support or personalised re-

sources) all pupil premium pupils at Beaumont are encouraged and able to meet their 

academic potential. The KS2 results for 2020-21 show that all but one* of the PP pupils 

reached at least national expectation for reading, writing and maths and that 40% of 

them went on the achieve greater depth in these subjects.  

*one PP pupil had an EHCP due to significant learning and mental health needs 

Our assessments and observations indicated that pupil wellbeing and mental health 

were significantly impacted last year, primarily due to COVID-19-related issues. The 

impact was particularly acute for some of our disadvantaged pupils. We used pupil pre-

mium funding to provide wellbeing support for all pupils, and targeted interventions 

where required. We are building on that approach with the activities detailed in this 

plan. 
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This details the impact that our pupil premium activity had on pupils in the 2021 

to 2022 academic year. 

By providing additional support to meet individual needs (small groups to close aca-

demic gaps or challenge high attainders, providing emotional support or personalised 

resources) all pupil premium pupils at Beaumont are encouraged and able to meet their 

academic potential.  

The KS1 results for 2021-22 show that all year 2 PP pupils (5 pupils) reached at least 

national expectation for reading and all but one of them reached the expected standard 

for writing and maths. The KS1 outcomes for PP pupils was similar to that of non-dis-

advantaged pupils. PP pupils as a group performed better in reading that that of their 

non-disadvantaged peers (100% of PP children achieved expected standard compared 

to 90% of non-disadvantaged).   

The KS2 results show that all year 6 PP pupils (5 pupils) reached the expected stand-

ard in reading, all but one of them reached the expected standard in writing and gram-

mar, punctuation and spelling (GPS) and all but two of them reached the expected 

standard in maths. One of our PP pupils who also had an EHCP achieved greater 

depth in both reading and GPS.  

Our assessments and observations indicated that pupils continued to benefit from strat-

egies to support wellbeing and mental health. We used pupil premium funding to pro-

vide wellbeing support for all pupils, and targeted interventions where required. We are 

building on that approach with the activities detailed in this plan. 

Average attendance for the academic year was 94.1%. It is difficult to measure impact 

of interventions by comparing to the previous year’s attendance data as there were 

school closures in 2020/21. However, attendance data for 2022/23 will provide us with 

more accurate information to measure the impact of intervention.  

The impact that Covid-19 had on our very young children, particularly with regard to 

them missing out on nursey etc. is difficult to quantify. Developing oral language skills 

and vocabulary gaps has been and continues to be a focus. We will continue to trian-

gulate sources of evidence, including engagement in lessons, book scrutiny and ongo-

ing formative assessment to assess impact of intervention.  
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Further information (optional) 

In 2022/23, following discussions with parents / carers, we have introduced a drama 

therapist to work with individual children. The aim of these sessions is for children to 

explore their feelings and develop self-regulation in a safe place. 

The school has also employed a private speech and language therapist (SALT) to work 

with children who are not currently eligible to be seen by an NHS SALT.  

 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

 offering a wide range of high-quality interventions to boost wellbeing, behaviour, 

attendance, and aspiration. Activities will focus on building life skills such as 

confidence, resilience, and socialising. Disadvantaged pupils will be encouraged 

and supported to participate. These interventions include Team Mates LEGO 

club and NEST club.  

 Outside ‘experts’ coming into school to work with the children including a dance 

teacher, music teacher, sport coaches and a chef, 

 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we triangulated evidence from multiple 

sources of data including assessments, engagement in class book scrutiny, conversa-

tions with parents, pupils and teachers in order to identify the challenges faced by dis-

advantaged pupils.  

We looked at a number of reports, studies and research papers including those pub-

lished by the Education Endowment Federation (EEF) and the Department for Educa-

tion (DFE) about effective use of pupil premium, the impact of disadvantage on educa-

tion outcomes and how to address challenges to learning presented by socio-economic 

disadvantage. We also looked at studies about the impact of the pandemic on disad-

vantaged pupils.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 


